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ABSTRACT

In recent decades, extreme development contexts (i.e., extreme poverty, refugee camps,
conflicted areas, areas affected by climate change, sexual exploitation) are gaining ground,
increasingly affecting youth throughout the world. It is crucial to examine how youth optimal
development can be sustained in these extreme contexts. Extracurricular activities are
considered a potential avenue, yet there is limited research on their impact, especially
concerning long-term effects in adulthood. This collaborative study aims to explore and gain a
deeper understanding of the long-term perspectives of young adults who engaged in
extracurricular activities (specifically art-music and sports) during adolescence in the
challenging southern region of Madagascar. Semi-structured interviews were conducted with
eight participants (M=4; F=4), aged 19 to 27. The results indicate the value of these programs
during their involvement, supporting basic psychological needs, acting as a protective factor
against risky behaviors, providing a meaningful time investment, offering a nurturing
environment for developing personal values, fostering personal growth, and focusing on
education. Importantly, the pragrams appear to have a lasting impact, influencing participants'
adult lives. They contribute to the development of enduring relationships, promote the
acquisition of transferable cognitive and non-cognitive skills, facilitate the pursuit of new
personal projects, and open doors to employment opportunities. Overall, the findings offer
valuable insights into the significance of participating in extracurricular programs for youth in
extreme contexts of development, both during and years after their involvement. Results
underscore extracurricular programs as a valuable means to sustain optimal youth
development over time, emphasizing their importance in challenging environments.

Keywords
Youth; Extreme context; Madagascar; Extracurricular activities; Art and Sport for
development; Sustainable impacts
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This collaborative research project focuses on the long-term experience of participation
in extracurricular activities for young people living in extreme conditions. Young adults who
participated as adolescents in extracurricular activities, like art-music and sport, within the
challenging context of the southern region of Madagascar were met by our research team to
discuss their personal experiences in the activities. They offered valuable perspectives on their
involverment in these activities amidst the difficult situations they were encountering in their
everyday life.

1. INTRODUCTION

In the last few decades, extreme development contexts are gaining ground, affecting
more and more youth throughout the world. Indeed, factars such as climate change (Sanson et
al., 2019) and the rise of conflicts throughout the world (Corral et al., 2020) have direct impacts
on the world population, and particularly on youth who are trying to build a future for
themselves while developing in extreme conditions. Difficulties like malnutrition, arduous work,
lack of freedom, limited access to healthcare, insecurity, and scarcity of basic resources are
difficulties faced by youth on a daily basis in extreme contexts of development (Bettelheim,
1943). To support youth optimal development in these challenging environments,
extracurricular activities are considered as a fruitful avenue (United Nations, 2010). While
multiple studies have emphasized the connections between participation in extracurricular
activities and diverse positive outcomes (Berger et al., 2020; Boelens et al,, 2022; Bohnert et al.,
2010; Farb & Matjasko, 2012; O'Flaherty et al., 2022; Shulruf, 2010), little information exists
regarding these impacts within extreme contexts of development, and even less so concerning
the long-term effects of the participation in extracurricular activities on youth living in these
contexts.

Therefore, the present research intends to gain a better understanding of the long-term
perspectives of young adults who engaged as adolescents in extracurricular activities (e.g., art-
music and sport), within the challenging context of the southern region of Madagascar, in
Africa.

1.1. Activities

Multiple literature reviews have examined the positive links between the participation of
youth in extracurricular activities and various positive outcomes. Domains like education,
academic achievement, enhanced psychosocial competencies, well-being, interpersonal
relations, mental and physical health, as well as diminution of risky behaviors like substance
abuse, delinguency or unprotected sex have all been positively linked to participation of youth
in extracurricular programs (Berger et al., 2020; Boelens et al., 2022; Bohnert et al,, 2010; Farb
& Matjasko, 2012; O'Flaherty et al, 2022; Shulruf, 2010). Regarding long-lasting impacts,
researchers have shown that participating in these activities during adolescence is a protective
factor regarding drug use in adulthood, an important predictor of psychological adjustment, as
well as both educational and occupational cutcomes in young adulthood (Barber et al., 2001).

According to O'Flaherty and colleagues (2022), there is four mechanisms in
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extracurricular programs that facilitate these positive cutcomes for youth. The first mechanism
would be the transfer paradigm. This mechanism assumes that cognitive and non-cognitive
skills acquired in extracurricular programs are transferred to different contexts, as example,
formal educational settings. The second mechanism suggests youth would have the
opportunity to develop meaningful relationships both with peers and adults, and fostering a
sense of belonging within the larger community (e.g., school). Change in youth status is
encompassed by a third mechanism: participation in extracurricular activities signals to key
figures (e.g., teachers or peers' parents) that youth have the sufficient cultural knowledge and
skills to actively participate in social networks and environments that offer significant
advantages and opportunities. As a fourth mechanism, engaging in extracurricular activities
offer a structured alternative with greater benefits than unstructured time that may foster risk-
taking behaviors and delinquency. Extracurricular activities are presented as structured and
organized as they follow a regular schedule, involve peer integration, are supervised by adults,
are typically voluntary, focus on the acquisition of specific skills, foster positive youth
development, and are not part of the school curriculum (Bohnert et al., 2010; Mahoney et al.,
2005). They are distinguished from other activities that youth may engage in like watching
television, listening to music, resting, hanging or socializing with peers, that would be
characterized as unstructured activities (Mahoney et al., 2005). Sports, arts and community
pragrams are examples of structured and organized activities (Eccles & Barber, 1999; Hansen
et al,, 2003). The present research conceptualise extracurricular activities as an opportunity to
enhance youth development (Lerner et al., 2015) as well as a mean to prevent from adverse
outcomes (Eccles et al., 2003). In addition, participation in activities is commonly measured by
the gquantity of activities a young person engages in or the level of participation, often
guantified by the time spent in an activity within & specific timeframe (Denault & Poulin, 2009).
Despite the large number of studies interested in the ocutcomes of participation in
extracurricular programs for youth, one criticism that could be given is that, to our knowledge,
the large majority have been done in global north contexts. Indeed, very little is known about
the effect of those programs in other parts of the world, where living conditions can be very
different and rougher, like countries of Africa. There has been scarce exploration into contexts
characterized by extreme poverty, refugee camps, conflict zones, areas affected by climate
change, or sexual exploitation, which are considered extreme developmental contexts for
youth. Constraints like distance, time, security or instability of the context (Gadais et al., 2021),
10 just name a few, can partially explain why these contexts have been neglected by
researchers. Nevertheless, basing theories and world-wide recommendations (United Nations,
2010) on research done maostly exclusively an individuals living in Western, Educated,
Industrialized, Rich, and Democratic (WEIRD) societies (Henrich et al,, 2010) seems quite
insufficient. Therefore, more research is necessary across diverse enviranments, including
extreme contexts, like the current research setting within the southern region of Madagascar.

1.2. Context

The context of this research is located in the African continent, in the southern region of
Madagascar, precisely in the region of Toliara. The young inhabitants of this region face
numerous challenges on a daily basis. From the perspective of Bettelheim (1943) on the life in
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concentration camps during World War I, malnutrition, arduous work, lack of freedom, limited
access to healthcare, insecurity, and scarcity of basic resources characterise an extreme
context of development. Numerous reports (Mirandraibe & Losa, 2023; Sachs et al., 2023; Silva-
Leander, 2020; UNICEF, 2014, 2018; United Nations Population Fund, 2017) describe the dire
situation of young Malagasy people and testify to the extreme conditions in which they develop.
Indeed, Madagascar is recognized as one of the world's poorest countries, ranking 173rd out of
189 countries on the Human Development Index (United Nations Development Program,
2022). Among the 29 million country population, 66.45% is living under the poverty threshold of
US$2.15 a day in 2023 and nearly 80% survives on less than US$3.65 per day (Sachs et al,
2023). The situation is even more critical for people residing in rural region (Mirandraibe &
Losa, 2023). In the southern and western regions of Madagascar, including the Toliara region,
the situation is particularly alarming for children, with 49.3% living in poverty (Silva-Leander,
2020). Ta supplement family income, children are frequently engaged in work. In 2018, 37% of
children aged between 5 and 14 years old were involved in economic activity or, at least, in 28
hours per week of household chores (Sachs et al., 2023). Children's wark in Madagascar ranges
from selling goods on the streets or to tourists, to working in salt or sapphire mines, ar even
engaging in prostitution to support their families or themselves (Brial, 2011). Invalvement of
children in these types of activities clearly endangers their security. Also, paverty and child
labor significantly impact school enrollment, with only a 35% completion rate for the lower
secondary education level (Sachs et al., 2023). Regarding malnutrition, in 2022, nearly 40% of
the country's children up to the age of 5 years were stunted (Sachs et al., 2023). Issues like
access to basic resources like proper housing, drinking water services or basic sanitation
services impacts population health. According to Sachs et al. (2023), in 2020, 67% of the urban
population is living in slums, less than 54% of the population had access to a basic drinking
water service, 12% used a basic sanitation service and around 65% of the urban population
have access to improved drinking water piped on premises. Also, inequalities in access to
health care is still a major issue. Budget cuts to the health sector in 2012 led to the closure of
several public health facilities (UNICEF, 2014). Due to inadequate vaccination coverage among
children, diseases like measles persist, along with malaria, tuberculosis and the re-emergence
of plague, (UNICEF, 2014; United Nations Population Fund, 2017). With an estimation at 64
yearsin 2021, life expectancy in Madagascar is fairly low (World Bank, 2023). When it comes to
gender inequalities, access to health care is not spared (UNICEF, 2018). Indeed, women's ability
to avail themselves of public health services is hindered by limited household resources and
the absence of women's autonomy in decision-making, which includes requiring permission
from an elder family member to access reproductive health services. From latest numbers in
2017, early pregnancy rates are high, with 15% of pregnancies occurring among young women
aged 15to 19 years old (Sachs et al,, 2023).

Attempts to overcome these difficulties and accomplish sustainable development are
often hindered by natural disasters like persisting drought, flooding, or cyclones hitting the
country, every year, several times a year. The intensity of these phenomenon is expected to
increase in the coming years due to climate change. Coupled to diverse events like, political
crisis within the country, the COVID-19 pandemic or wars around the world that threaten the
global economy and impact the price of basic resources, these repeated crises exacerbate
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prevailing deep-seated inequalities faced on a regular basis by vulnerable fringe of the
population like youth.

To sum up, it seems evident that the recurrence of numerous simultaneous extreme
conditions poses a serious threat to the well-being of young individuals in Madagascar and
hinders their optimal development. Understanding the impediments to optimal development in
challenging contexts prompts exploration into the psychological factors that foster such a
growth.

1.3. Basic psychological needs

For decades, researchers in positive psychology have been reflecting on factors that
influence human’s optimal development. One of the avenues explored concerned the three
basic psychological needs (BPN), namely, autonomy, competence and relatedness (Ryan & Deci,
2017a). Autonomy is the need to decide voluntarily and for oneself on one’s experiences and
actions. Competence is the need to feel effective in one's interactions with its environment.
Relatedness is the need to be sacially connected, close to others, by caring for and being cared
for. The basic psychological needs mini-theory as proposed by Ryan and Deci (2017a) suggests
that the satisfaction of these three basic needs would foster a person’s well-being and optimal
development, whilst the frustration of these needs would hinder it.

From a Self-Determination Theary (SDT) perspective, BPN are considered universal.
They are deemed not be tied to specific developmental stages or cultural environments (Ryan
& Deci, 2017a). Nevertheless, the manifestation and fulfillment of these needs may differ across
various cultures (La Guardia & Ryan, 2000). The concept of autonomy often faces criticism, one
of which might be related to the confusion between autonomy and independence. Autonamy
relates to one's self, while independence pertains to the external world and others.
Independence refers to an individual's lack of dependence on something or someane (Chirkov
et al.,, 2003). According to SDT, an individual can be both autonomous and dependent (Ryan &
Deci, 2017h). The concept of autonomy also often faces criticism by perspectives like cultural
relativism, which suggest that depending on cultural background, the composition and
arrangement of the self can significantly vary (Markus & Kitayama, 1991). Autanomy is often
associated more closely with individualistic cultures (e.g., North America, Western Europe, and
Australia), in contrast to the more collectivist cultures (e.g., Asia, South America, Africa, and
indigenous sacieties). Numerous studies have been testing the validity of the BPN model (Chen,
Van Assche, et al,, 2015; Chen, Vansteenkiste, et al., 2015; Chirkov et al., 2003). Despite
potential disparities in the level of support for these needs across cultures (Chirkov et al., 2003),
neglecting these needs may adversely affect an individual's development, well-being, and
integrity, irrespective of cultural cantext (La Guardia & Ryan, 2000).

Previous quantitative study conducted with young Malagasy people involved in art-
music and sport extracurricular activities showed interesting effect of their participation on
their basic psychological needs over a period of sixteen months (Author1, Author2, et al.,
Submitted). Results of a gualitative research also illustrate the role played by extracurricular
programs in supporting the process of socialization of youth, their personal growth, in giving
them a sense of protection and support their psychological well-being in a challenging and
quite insecure environment and attempt to bridge the gap in basic resources (Author1, Author
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2, et al,, Submitted). In light of these previous findings, an interesting question arises: what
enduring benefits youth living in an extreme context of development gain from their
engagement in extracurricular activities centered around art-music, and sport?

1.4. Objective of the study
This research aims to explore and gain a deeper understanding of the long-term

perspectives of young adults on their experience of engaging as adolescents in extracurricular
activities within the challenging context of the southern region of Madagascar. More
specifically, this research aims to explore the potential influence of participating in activities on
individuals’ basic psychological needs, that is to say, autonomy, competence and relatedness.
The study seeks to gain knowledge on the influence of engagement both during the period of
involvement and over the long term.

2. METHODS

A qualitative methodology is proposed to meet this objective. The present research is
part of a collaborative project between three arganisations, namely the MALAGASY NGO, THE
NORTH AMERICAN UNIVERSITY and THE MALAGASY UNIVERSITY. Itis part of a larger mixed
method research project focusing on the participation in extracurricular activities of young
pecple living in extreme conditions (Author1, Author2, et al., Submitted; Author1, Author 2, et
al., Submitted).

This study focuses on two types of organized activities (Mahoney et al., 2005): art-music
activities, including a percussion group and a marching band, as well as sport activities,
specifically soccer and basketball groups. These activities are scheduled at fixed times and on
specific days of the week. Young individuals gather twice a week for sessions lasting between
one and a half to two hours. Adult supervisors oversee these collective activities, which aim to
foster the positive development of young people and cultivate their artistic, sporting, and social
skills.

The research team is composed of the principal investigator (P1) and two senior
researchers supervising the Pl from THE NORTH AMERICAN UNIVERSITY, three research
assistants and one co-researcher from THE MALAGASY UNIVERSITY, and one co-researcher
from the MALAGASY NGO.

2.1. Participants and data collection

Atotal of eight semi-structured interviews were conducted in May 2019 and February
2020. The interviews involved four (n=4) participants who identified as female and four (n=4)
participants who identified as male. Four (n=4) participants were engaged in sport activities and
four (n=4) participants were engaged in art-music activities. All participants fell within the age
range of 19 to 27 years old (see Table 1). These young adults had been engaged in
extracurricular activities, namely soccer, basketball, marching band or percussion group
activities, which were offered by a Malagasy NGO, for a duration of three to eight years with a
mean of 5.9 years (see Table 1). Interviews were conducted in French and in Malagasy with a
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simultaneous translation offered by the research assistants, when necessary. This procedure
allowed the participant to validate that the idea that was translated was actually what they
meant to say and if not, correct it or elaborate (see Appendix A for precision on procedures). All
interviews were audio recorded.

Table 1: Participants descriptive data

Participant Interview  Gen- Age Interview Years Activity Activities

Lan- der (years) length spentin  type

guages (minutes) the activ-

ity
P1 FR F 25 56 4 Sport Basketball-Soc-
cer
P2 FR F 19 57 7 Sport Basketball
P3 FR-MA M 27 104 7 Art-Music  Marching band
P4 FR-MA M 26 60 7 Art-Music  Marching band
P5 FR-MA F 23 65 5 Art-Music ~ Percussion
P& FR-MA F 20 56 3 Art-Music  Marching band
P7 FR-MA M 23 57 6 Sport Soccer
P8 FR-MA M 24 69 8 Sport Soccer
M (SD) 23.4(2.8) 655(163) 59(1.7)
2.2. Analysis

For analysis purpose, all interviews were transcribed. A thematic analysis, following the
six phases of analysis (see Table 2) suggested by Braun and Clarke (2020), was performed by a
researcher from THE NORTH AMERICAN UNIVERSITY (Initials) and a researcher from THE
MALAGASY UNIVERSITY (initials). The analysis process was supported by Nvivo12TM. Each
interview was coded independently by the two researchers.

Table 2: Analysis process based on Braun and Clarke (2020)

Phase  Data familiarization and writing ~ Reading and annotation of all the interviews
1 familiarization notes:

Phase  Systematic data coding: |dentification of two standing out interviews: richest in
2 terms of content and diversity of profiles among the in-
terviewees (activity, age, gender)
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Phase  Generating initial themes from Elaboration of a common code book based on the analy-

3 coded and collated data: sis of the two selected interviews. Engagement of coders
in discussions to reach a consensus on each of the codes
proposed

Phase  Developing and reviewing Adjustments to the codebook as needed throughout the

4 themes: analysis of each interview

Phase  Refining, defining and naming Once all interviews coded by both coders, revision of the

5 themes: content of each code was made. Discussion on the in-

cluded extracts. Iterative process that led to further ad-
justments of the codebook and the extracts

Phase  Writing process: Adjustments to the codebook were still made and were
6 again corroborated by both coders

This approach sought to anchor the analysis within the cultural context, as seen through
the lens of the Malagasy researcher, while also capitalizing on an outsider's perspective to
better understand the experiences presented by the participants. Throughout the whole
research process, the researchers dedicated time to engage in deep discussions regarding
their values, identity, precanceptions, and inclinations as researchers, in a self-reflexivity
perspective (Tracy, 2010). The reflections extended beyond the scope of analysis to scrutinize

the interview procedures and the overall project development.

3. RESULTS

From the transcribed verbatim of the eight interviews, various themes were extracted
regarding the comman long-term experiences of young adults who engage as adolescents in
extracurricular activities, like art-music and sport within the challenging context of the southern
region of Madagascar. Four main thematic were identified based on participants narratives (see
Figure 1): context of development, context of the activity, participants experience of the
activities and participants' recommendations for enhancing the activities. The results section is

presented according to these four thematic'. Participants’ experience of activities was

" The main manuscript includes only the most illustrative quotations for presenting the results. Additional
quotations, categorized by themes, can be found in Appendix A.



286
287
288
289
290

291
292

293
294

295
296
297
298
299
300
301
302
303

304
305

Long-term perspectives of extracurricular activities in extreme context -10

regrouped around seven themes: relationships, learnings, responsibilities, vision for the future,
sense of purpose, prioritizing education, health as well as structure and material. Themes are

presented in order of importance?,

FIGURE 1: Study findings diagram

Relationships

Experience of
extracurricular
activities

Participants
Recommendations

Structure and
material

3.1. Extreme context
Participants describe the harsh conditions they are living in by giving some day-to-day

examples of their experience. On average, seven people live under the same roof in our partici-
pants families. Most of their parents do not have a paid job, especially the mothers who take
care of the house and the children. They mention the important lack of employment in the Toli-
ara province, characterizing it as the worst in whole country. Due to financial constraints, they

are forced to put on hold their education, or stop a passion, to find a job.

“I'm not studying now, but I'd like to continue my studlies. But as my parents can't afford to
pay for my studies, I'm currently working. | work as a waitress in a restaurant. | don't work full time. If

there is a service, | get a call and come in.” P5-Female

Some participants mention that they have been employed by international projects,

2 That is to say that the thematic “relationships” had the most references and the thematic regarding
“structure and materlal” had the least references
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albeit for short durations. They explain that these projects are typically funded for a single year

and then discontinued.

‘I was employed (in another organization) for foreign-funded projects, only for a year, then it
was over because the Director who wrote the project had already gone back abroad and there was

no other person to continue it”. P3-Male

Participants go as far as connecting the dearth of job opportunities to the insecurity
experienced by girls. They explain that the absence of employment and, consequently, financial

resources, compels girls to seek a partner, get married, and abandon their education.

“Regarding work, it is the worst province of Madagascar. And insecurity as well, especially for
girls. Because there's no work here, and if someone comes along and gives the girl money, she leaves

school and follows him to get married. But for me, studies are important”. P1-Female

In the pursuit of finding a partner, some end up experiencing early pregnancies. Access
1o resources and information about sexual and reproductive health is limited. While some
participants mention having received a certain level of information, they consider it to be
insufficient. A few discuss the presence of organizations dedicated to this topic, employing peer
educators to conduct educational sessions on the subject in secondary schools. Some attribute
precocious sexuality to the influence of pornographic movies shown in villages, where there is
little age control for viewers. In terms of sexual and reproductive health, participants recount
witnessing clandestine pregnancy terminations among their peers, often involving unsafe
procedures that put the young person's life at risk. Lacking financial resources, they face
difficulties in accessing medical care when necessary.

“ had a friend who got pregnant, but she had an abortion. There is a plant called Aloe that
you boil in water, put in a bottle, and she drank that every morning. But she didn't tell me. It was for
the abortion that she was drinking it. /.../ After that, she became sick because of the abortion. She was
in a lot of pain but didn't want to tell her parents, so she left with friends and stayed at their place.
/../ Her parents didn't know about it. She said she didn't want to tell them because her mother is
mean. | went to her boyfriend's place and found her in a very bad candition. She had lost a lot of
blood. /.7 | Ieft to sell my phone to get some money and take her to the hospital. At the hospital, the
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doctor gave her injections.” P2-Female

Participants note a certain insecurity in the remote region of Toliara and the police are
perceived as ineffective in addressing this issue. The prevailing insecurity leads some parents to
become concerned about their children's safety on their way back fram the activities, which
acts as a barrier to youth participation.

“There is insecurity here. For example, there are people that own cattle and that get stolen by
Dahalo (cattle thief). It's because here, it's far from the capital. Yes, there is the police here, but...
Hmm! It doesn't work”. P1-Female

3.3. Experience of the activity
3.3.1. Relationships

Participants express that the activities are a good place to develop relationship with
peers. Some say it is easy to make friends in the group and some even find very close friends in
their activities. These friendships seem to develop between people of same or different gender,
and most importantly to last over time. They still friends with people they met in the activities
even years after the end of their participation.

“l had many friends, but | had one very good friend who stood out from the rest. We used to
go ta practice together, share everything. and sometimes he even came over to my place. We are still
[riends to this day” P8-Male

They even developed side projects together. They mention sharing common interests
with other participants that united the group.

“Far those who were in the same group as me, until now, we are all very good friends. We are
still members of a music group together”. P6-Female

“We got along well, especially when we had to play the match, all with the same morale, the
same desire to win. We were more united”. P1-Female

From the participants discourse, they seem to genuinely care for each other. If someone
is sick, hurt, goes through a difficult time ar is simply absent to a training session, they will
inform themselves, make sure the person is all right or visit them at home.

“If ane of us didn't show up, [ would say, 'Where is she?' And the other day, when she arrived, |
asked her questions: 'Where were you? What's wrong?” P1-Female

“In 2014, | broke my collarbone during practice. Afterwards, since | was sick, the whole team
came to my house”. P2-Female

Connections are not only developed with peers but with adults also. Indeed, the person



380
381
382
383
384
385
386
387
388
389
390
391
392
393
394
395
396
397
398
399
400
401
402
403
404
405
406
407
408
409
410
411
412
413
414
415
416
417
418
419
420
421
422

Long-term perspectives of extracurricular activities in extreme context -13

in charge of the activity, that could be either the coach or the band/orchestra conductor, seem
10 be appreciated by the participant. They develop a genuine relationship were participants feel
cared for. Some even mention these adults are a source of inspiration.

“He is in charge of everything, he's the coach, responsible for the equipment, all of that. He
also protects the girls, especially when the boys... Sometimes, he gets angry when we don't listen. But
he's cool”. P2-Female

At that time, there were only twa military professors who taught music, and Mister supervised
some classes because he was a multi-instrumentalist. He writes music scores; he also teaches trumpet
and saxophone. He's also my idol because | learned a lot of instruments from him. What he does is
what | do now. He inspired me to do all of this” P3-Male

Participants mention that they would incite others, like siblings or cousins, to participate
in the activities as it gives structure to youth and offers opportunity to further develop oneself.

“The NGO has brought a lot to me, so | raised awareness amaong my cousins to go there. /../ |
would say to them, 'The NGO is not just about financial help, it's not just about success in terms of
maoney, but it's truly about developing oneself as a human being, discovering more things, learning to
live with others, discovering more than what you see in your daily life” That's what | encouraged
others to go and see”. P6-Female

The participants' narratives suggest that the perspectives of both their families and
communities towards them seem to have changed. They note that their families encouraged
them to pursue their activities. Families and community members, like neighbors and friends,
often attended their matches or public performances to support them and were somewhat
impressed by their accomplishments. Participants share that their families express
contentment take pride in these achievements. The participants got a certain notariety in their
community.

“My parents are proud too because after a year in the group, I'm the only one paying for all
my studies until now /.../ Fven the neighbors in the village. It's through the NGO that everyone knows
me. Yes, because with the NGO, I've played music, gone on outings, appeared on television”. P3-Male

“My father was really proud of me. It got to a point where when he was working and came
across flutes or something like that, he would buy them for me. /../. So, my jather was really happy
that I was into music, and he was very proud of me”. P6-Female

Ultimately, participation appears to foster the development of social skills. Participants
mention that when they initially began the activities, they were rather introverted. Engaging in
these activities aided them in becoming more open to others and feeling more at ease in social
interactions. They learned to live together, be calmer, adapt to each other, and better deal with
conflict and emotions, like frustration or anger.

‘I am quite introverted by nature. | am not the type who will approach someone to talk, fight,
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or gossip. But upon joining the activity, | really noticed that | had become much more open. | was
able to make friends. /.../ also by traveling, | was able to discover new places and new ways of living. |
was able to bring all that back into my life. | noticed that since then, | am much more open to others.
I don't stay in my own corner; | approach others more easily”. P5-Female

3.3.2. Learnings

Based on participants' testimonies, it appears that beyond social skills these activities
also lead to the development of various competences, knowledge, life skills and values. Maost
evidently, participants have developed skills in their discipline whether it's to better play in a
position on the soccer field, master a technique in basketball, learn strategies in the game or
how to properly stretch, play different instruments, read music scores or sing. They evoke that
by being involved in the activities they had the opportunity to develop their skills and make real
pragress with the support of their coach, band/orchestra conductor and music teachers. They
also mention that their progression was supported by their own efforts and their perseverance
o practice and train.

“To become a good passer, you have to practice. Always, always”. P1-Female

“During work when | feel tired, | take the flute, | focus, | try. | make efforts to reach the level like
the others. We've seen military bands... why can they do it? They are older than us. We are young. So,
we have to practice” P4-Male

Participants evoke that in the context of the activities they learned to follow rules, like
being on time, respect materials and infrastructure, follow instructions, notify and justify
absence, etc. Soame participants evoke that the good atmosphere set by their coach or
band/orchestra conductor, helped them to respect the rules.

At the sports school, we had schedules to follow, and outside of those hours, we couldn't
come in. But we had to inform in case of absence and provide justifications. Discipline was strict
because it was a school, not a stable or a farm. /.../ It was necessary ta respect the rules, follow the
established discipline. /...7 If someone didn't follow the rules or mishandled the equipment, they were
punished. For example, they were not allowed to participate in matches for two weeks, or they
received a warning, or sometimes an exclusion”. P8-Male

Persanal values and identity are slowly forged throughout their passage in the activities.
Indeed, participants seem to integrate their activity to their identity and be proud of it and be
different from others in their community.

“I'am strong. | thank sports. | am proud to be an athlete because | am not like all the other
girls in my neighborhood. So, when | have time, when | am free, | do sports. That way, [ am not like
the others” P2-Female

A participant who identified as female also evocated how, for her, sportis a tool to
spread messages of gender equity. Values like fair play, tolerance, perseverance, seriousness,
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morality, openness and respect are evocated by participants.

“We play sports, that's what | love. Actually, here in Madagascar, there aren't many girls who
do it especially football. I do it for athers, to show that football is not only for bays but also for girls”
P1-Female

The activities appear to provide participants with opportunities to discover unfamiliar
sports, musical instruments and also to travel both within the country and abroad to engage in
public performances, sports training or matches. These trips are described as chances to
discover other places and to broaden the participants' horizons by introducing them to new
people, different perspectives and ways of living. Not only participants get to meet other
cultures by travelling themselves but also by getting in cantact with foreigners, engaged as
volunteers in the organisation.

“For example, when [ went to Tana (short for Antananarivo, the capital of Madagascar); the
NGO gave me the opportunity to go to Tana. | discovered the capital. /.../ | also realized that there
were lots of young peaple who weren't going to school and weren't doing anything, and they were
[alling into prostitution. /.../ | saw that if | did nothing, | could end up like that. So, it really motivated
me to avoid falling into that and pushed me to work hard, fo go to school, and to pursue my studies
as far as possible”. P5-Female

3.3.3. Responsibilities

Participants mention being given diverse responsibilities in their activities. Among these,
youth have the oppaortunity to assist the activity supervisor, lead the group for the practice
session and to develop specific skills like managing and supervising youth group. Some are
placed in charge of distributing and taking care of the material, the performances outfits or the
instruments. When a supervisor was not able to attend a session, participants were put in
charge of the session and the group.

“l was already the coach's assistant on Saturdays and Wednesdays. We could tell the
managers that we wanted to do this or that. | led the group in training and matches. That's what |
did, and sometimes | was the referee”. P8-Male

“The kind of responsibility we had was ta be in charge of the instruments and uniforms”. P5-
Female

Co-construction seem to be a method of work between the supervisors and the group.
Whether it be the songs to perform or what to do in the training session, activity participants
were able to share their ideas. For some, being in the first participants after the creation of the
sport school and the art-music centre, they even supported the development of new project or
disciplines.

“The artistic director was sometimes inspired by a song; he would think, '"Maybe we can use
this song,' and propose it to the group. He also asked for their opinions, and sometimes it was the
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members themselves who suggested songs. /.../. They would decide together if they could perform that
song or not”. P6-Female

With time, some were even able so secure an actual job within the organisation,
becoming group supervisors, official supervisor assistants, administrative assistants, social
waorkers, music teachers or other position in other departments of the NGO. For some, these
employment opportunities helped them to financially support their life, family and studies.

“When | found a job at the center, [ wanted to continue my studies. Since | found ways to pay
Jor tuition fees, | pursued studies in computer science”. P4-Male

‘[By working at the NGO,] | supported my fomily. | participated a lot and contributed to my
Jfamily”. P3-Male

3.3.4. Perspective for their future

Whether it's taking charge of their own faith or in developing their independent projects
after leaving the activities, it appears that the participants have now a forward-looking
perspective for their future.

“I thank the activity because it is through it that | am doing what | am doing now. It's through
the activity that | started to have an idea about my future”. P3-Male

Some even report that the organisation gave them the opportunity to meet with foreign
organisation to develop their skills and then share them in the activity centre. The training or
job opportunities that some participants had in the activities help them to find jobs in other
organisation, win contests, pursue a semi-professional sport career, or start their own band.

“It gives young people something to do, to keep them occupied. But not only that, by being in
the NGO, they gain experience. An experience they would have never discovered elsewhere”. P6-
Female

“Engaging in sports was for maintaining my physical fitness, and it also allowed me to have
the job | am doing currently, as [ am now called upon to play football here and there. | am currently
playing football as a professional. | am playing for a club in another province of Madagascar”. P8-
Male

3.3.5. Sense of purpose

One of the main functions of the activities for the participants seem to be occupational.
The activity allowed them to stay busy, do something meaningful with their time and, most
impaortantly, stay away from risky behavior that could lead to potential trouble. Participants
draw a link between boredom and adoption of risky behaviours. By participating in
extracurricular program, participants were busy outside of school time.

“The main goal of the NGO s to give something to do to the youth. Because the youth, /../
since there are no activities proposed to them, they get bored and therefore do whatever. Some
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engage in prostitution, some misbehave, so the NGO created activities for the youth to keep them
occupied, /../". P5-Female

“The training sessions were on Saturdays, and instead of staying at home doing nothing, just
sitting around and hanging out in the neighborhood, | had a purpose. When Saturday came, | knew
we would go for training sessions, and that motivated me”. P7-Male

They did not had time to loiter with others in the neighborhood and be tempted to
adopt risky behavior like drug usage. Participants make a link between keeping busy with
extracurricular activities and avoid early pregnancies. Some, push even the link further by
saying that the activities keep youth away from getting into sex work.

“Where I'm from, there are girls who are 13 years old and olready pregnant, or already have
children. Many of my friends already have children and are married. As for me, I'm not married and |
don't have children”. P2-Female

“The NGO created activities for young peaple to keep them occupied, to have them do
something, but also for those who have the most difficulties, to help financially with their studies”. P5-
Female

3.3.6. Prioritizing education

It seems that one of the messages passed through the activities concerns the
impartance of education. Participants mention that it was a necessity to be enrolled in a schoal
10 access the extracurricular program. If they did not have the financial mean to go to school,
the organisation would sponsar them with a scholarship. The education seems to be presented
as the priority and some participants make this message their own by setting education as a
goal to succeed in life. Some shared that they put on hold some activities to prioritize their
study.

“l'was still in school at that time, and | missed a few training sessions, but during the holidays,
I often came /.../ The supervisors at the sports school did not accept people who were not attending
school, only those who were going to school. 'The useful things before the pleasant things.' That's why
we were obliged to go to school”. P8-Male

‘[l stopped], | felt that | couldn't take on as many responsibilities as before, as in 2011, |
Started studying at the university”. P5-Male

3.3.7. Physical health

Sports activities seem to carry important teachings for participants regarding their
health, as to being active to stay in good health, avoiding or changing behaviors that could
compromise their health, like consuming alcohol.

“l'also learned from the teachings I received in sports that an athlete should not drink.
However, there are young people in my neighborhood who are very good at football, and they drink.
But I learned that | should not do it because it's not good for an athlete. It's really a way of life that
I've learned, a change in behavior as well. For example, people in my neighborhood, if they win a
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match, they immediately go to parties and drink. But | know that it's not good, so | abstain”. P7-Male

3.3.8. Structure and material

Appreciation towards a dedicated space and structure in the activities is evoked by the
participants. Playing soccer in the street is very different from playing in a structured activity,
where everyone is given a position to play, and exercises to evolve.

“In neighborhood football, you take on various roles. As soon as you have the ball, you try to
do your best. In the activity, you're given a specific role, like they're telling you that you're in this
position, you follow the role of that position, and you don't do anything else besides that. There, it's
mare structured; they give you exercises, and you can progress”. P7-Male

They also appreciate having access to all sart of guality musical instruments that they
can practice on and learn about. Indeed, such material is not available to everyone in this
economically constraints context, therefore having access to an array of instruments is
described as very special by the participants.

“Here, in everyday life, we always hear that instruments are very expensive. However, over
there, we were given an opportunity to actually touch these precious instruments, so, everyone was
very happy, very interested, and we were all very curious, asking each other, 'How's your instrument?"
'How are you doing?' 'How do you use it?' This made everyone get along very well due to this curiosity
about using these new instruments; instruments that are very expensive and that everyone wanted to
learn”. P3-Male

3.4. Recommendation for improvernents

During the interview process, participants provided some nateworthy
recommendations to enhance the activities. One of them pertains to the availability of material
and human resources. The activities appear to be highly popular among the youth of Toliara,
resulting in large group sizes. Those engaged in the sports group noted that the available
materials are insufficient, and increasing the number of coaches could be beneficial in
effectively supervising these larger groups.

As mentioned by the participants the activities target vulnerable members of society,
including youth, underprivileged children, girls, and women. Some participants propose that
the organization should place greater emphasis on educating boys in relation to the challenges
faced by girls. They posit that educating boys would directly contribute to the betterment aof
girls' circumstances.

“Since it's the boys who impregnate young girls, and the NGO helps a lot of girls, but still, it's
important to educate the boys as well in order to help the girls”. P3-Male

Afinal suggestion is for the organization to continue and strengthen their commitment
to social work for their beneficiaries. For example, participants highlight the crucial role of social
workers who establish a connection between the school, the family, and the activity center.
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They achieve this by making regular visits to schools and families, discussing the progress of the
beneficiaries' education, and offering support when necessary.

“They need to continue working; they're doing a good job so far. There are educational
[facilitators who help beneficiaries with problems in their schools. They need to continue improving
social support”. PA-Male

4. DISCUSSION

The objective of the present study was to explore and gain a deeper understanding of
the long-term perspectives of young adults on their experience of engaging as adolescents in
extracurricular activities in an extreme context, namely the southern region of Madagascar. The
interviewed participants are adults who were involved as adolescents in an extracurricular
activity for several years.

Activities are described by participants as organised. Organised actlivities follow a
regular schedule, involve peer integration, are typically voluntary, focus on the acquisition of
specific skills, foster positive youth development, are not part of the school curriculum and are
supervised by adults. Regarding the supervision, most supervisors are non-officially qualified
local teachers, coaches or trainers. Indeed, most of these actors did not receive a formal
training or have a degree related to their position. Nevertheless, they receive frequent training
from partners of the NGQ. Being themselves from the community or former beneficiaries, as
some of the participants to this research, they know the local context and its population.
Beyond the lack of formal training or degree, they have firsthand experience with the
challenges, needs, and dynamics of the community, which can be instrumental in designing and
implementing effective extracurricular pragrams. Their familiarity with the local context allows
them to tailor programs to better meet the specific needs and preferences of the community
(MclLeroy et al., 2003)

The specific local context has been described by the participants. Their comments align
with numerous reports written by diverse organisation (Sachs et al., 2023; UNICEF, 2014, 2018)
describing the extreme living conditions of the Malagasy youth. Despite these challenging life
conditions, extracurricular activities appear to positively impact the well-being and
development of youth during and beyond their participation.

4.1. Fulfill basic psychological needs

From our participants narrative, the present research was able to capture that extracur-
ricular programs seems to be a space which fulfils basic psychological needs, namely auton-
omy, competence and relatedness (Ryan & Deci, 2017a).

Regarding the need for relatedness, art-music and sport activities seem to give an op-
portunity to the participants to develop meaningful connections with others. Whether it is with
peers or adults supervising the activities, participants seem ta build strong relationships within
their program. The activity setting offers the participants a place where they belong; an art-mu-
sic or sport group where they become part of something larger than their individual selves. A
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place where their basic psychological need for relatedness was satisfied, as they genuinely re-
lated to and cared for others, where they feel that others authentically care for them (Ryan &
Deci, 2000).

Regarding the need for competence, participants developed all sorts of new skills or
knowledge in these activity groups. Whether it is learning a new instrument, new techniques in
a particular sport, take on responsibilities in the activities or open themselves to new horizons,
the extracurricular programs seem to offer to young people the structure to develop a multi-
tude of skills and grow as individuals. These extracurricular activities support the satisfaction of
the need for competence by providing participants with the chance to have a feeling of being
good at what they do and to get challenged while developing new skills, as seen in other re-
search (Leversen et al,, 2012). In other words, this program is a place where their basic psycho-
logical need for competence is met.

Regarding the need for autonomy, youth enter this activity based on a personal and free
choice of which activity they want to get invalved in. The co-construction process described by
the participants highlight their opportunity to share their ideas and feel a sense of choice in the
activity, whether is by contributing in choosing which songs the group will play or which exer-
cise to do in the training session. Offering the opportunity toward participants to feel volitional
as well as a sense of freedom and choice, such an environment seems therefore to provide the
conditions to satisfy the basic psychological need for autonomy (Ryan & Deci, 2000).

It seems that extracurricular environments, as described by the participants, provide a
valuable space for youth living in challenging conditions, suppaorting each basic psychological
need. These environments have the potential to foster long-term optimal development by es-
tablishing a strong foundation for young individuals as the satisfaction of basic psychological
needs is linked to a greater well-being and a better mental health (Ryan & Deci, 2017b).

4.2. Influences at the time of participation

Participants have emphasized the distinct impact of engaging in extracurricular pro-
grams on the development of young individuals. The experience of the participants is aligned
with the theory of the four mechanisms (O'Flaherty et al., 2022) that facilitate positive outcomes
for youth involved in extracurricular activities. These four mechanisms are the transfer of skills
from one context to another; an opportunity to develop positive relationship; the evolution in
youth status; a structured alternative to unstructured time preventing from potential risk-taking
behaviars. Addressing this last mechanism, these programs act as a protective factor, deterring
participants from engaging in risky behaviors. Activities served as a positive influence by keep-
ing participants engaged and enabling them to invest their time in something meaningful. Par-
ticipants confirm that the activities helped them to stay away from potential negative influences
that could drag them into risky behaviors like substance abuse, delinquency or unprotected sex
(Eccles et al., 2003), at the time of participation and up till now. The activity environment is de-
scribed by participants as a nurturing space for developing personal values and fostering per-
sonal growth.

The program in which the research participants took part required that to get involved
in extracurricular activities, participants had to be enrolled in school. If they did not have the
financial or material mean to do so, the organisation proposed them scholarships or schoaol kits
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10 allow them to attend school. The importance of getting education strangly reflects in partici-
pants’ discourse to these days. Hence, it is plausible to suggest that the impacts of engaging in
extracurricular activities may exert enduring effects on participants' lives. This proposition is
further supported by other explicitly mentioned factors in the subsequent point.

4.3. Long lasting impacts of the participation

Beyond the effects of activities at the time of involvement, participants have also shared
long lasting influence of their participation in the extracurricular activities. Abave all, it seems
that participant not only have developed strong but also long-lasting relationships with their
peers. Other research (Berger et al.,, 2020; O'Flaherty et al,, 2022) showed that the establish-
ment of peer relationships within an extracurricular program plays a crucial role in fostering
youth development. In this research, the notion of durability of relationships is added. Indeed,
participants seem to develop meaningful relationships within the activity context that tend to
last for years after they stap their implication. These meaningful and long-term relationships
have the potential to fulfil the need for relatedness over time (Ryan & Deci, 2017a). Maintaining
long-lasting meaningful connections has been found to be beneficial for human development
in the long term. Evidence supports the idea that investing effort in relationship maintenance
positively correlates with greater happiness (Demir et al., 2011). On the longer term, findings
from research involving older adults showed that those who maintained lifelong friendships
tended to exhibit better overall adjustment than their less socially surrounded counterparts
(Gupta & Korte, 1994).

As highlighted by O'Flaherty et al. (2022) transfer paradigm (transfer of skills
from one context to another), participation yields long-term benefits through the acquisition of
cognitive and non-cognitive skills transferable to various contexts. These skills, be they directly
related to the activity or of a more general nature (like social, organizational, or leadership
skills), contribute substantially to participants’ personal development.

experiences opportunities for using and extending skills and expertise

By being given and taking on some responsibilities, participants initiate the third mecha-
nisms (evolution in youth status) and demonstrate that they have the necessary cultural
knowledge and skills to engage in social networks and environments that offer significant ad-
vantages and oppartunities (O'Flaherty et al., 2022). In this case, they enable participants to
take on new personal projects and sometimes to apen doors to employment opportunities.
This provides them with the chance to use and extend skills and expertise within an area of
their choice, which support their need for competence and autonomy (Ryan & Deci, 2017a).

4.4. Valuing participants insights

This research highlights that participants in extracurricular programs offer valuable feedback
about their involvement. They share valuable insights on what benefits them and should be
pursued by the organisation, as well as suggestions of improvement. It appears that organiza-
tions stand to gain by actively listening to their beneficiaries, working in co-construction and
basing the interventions on their needs. Indeed, according to motivation theory (Ryan & Dedi,
2000), youth are more likely to remain engaged and motivated in an activity when the goals
align with their interests. This is especially true when they feel a sense of belonging within the
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group, have a degree of choice and perceive themselves as competent, knowing that their in-
put is valued. When participants are driven by a more self-determined form of motivation, the
likelihood of positive outcomes increases. This kind of drive often leads to more fulfilling and
beneficial experiences for individuals involved (Pelletier et al., 1995). Therefore, organisations
waorking with youth are encouraged to listen to youth recommendations to enhance their over-
all experience and achieve the aimed outcomes of the activity.

4.5. Limitations

Despite the interesting findings that have been uncovered, these must be understood
within certain limitations of the research. Although using a qualitative approach provided ac-
cess to the perspectives of the young adults on their experience as adolescent participating in
extracurricular activities, it's important to note a limitation in terms of potential generalisation
of our findings. Indeed, these results are drawn from a limited sample of the population (N=8),
involved in specific programs. This implies that the insights obtained from the group studied
might have limitations in terms of broader applicability or representation for all comparable sit-
uations or populations. Though, this new knowledge is not fully generalizable, it could be trans-
ferable to other contexts, by shedding light on the potential effects of providing extracurricular
pragrams to youth developing in challenging conditions. Other community projects in extreme
context that seeks youth well-being and optimal development might benefit from these find-
ings to develop extracurricular programs adapted to the needs of their community in their own
reality.

Also, this research has a limited number of participants that were involved in a limited
diversity of activities. Indeed, this research had eight participants in four different activities. For-
mer participants were hard to get in contact with. Qut of the 24 individuals the team attempted
to reach, only eight were actually met. Regarding the 16 participants that were not met, since
they left the activities, some had moved house or to another region, changed phone number or
just not be interested in the research project. Some individuals might have chosen not to par-
ticipate in the research due to lower satisfaction with the programs. It is conceivable that this
group may have experienced fewer positive impacts. Others had trust issues regarding the type
of questions that would be asked, or how the information that they would provide would be
used, then did not want to get involved. Even though, we tried to be as transparent and clear as
possible about the research project, some people that were contacted did not seem to feel
comfortable sharing information. One of our hypotheses to explain this reluctance revolves
around the fact that both researchers were viewed as vazah, in other wards “foreigners” by the
local population. Even the Malagasy researcher, as she is from another region of the country.
The Malagasy society is marked by rivalries between the country's different regions, which are
more or less economically and politically privileged. This can create tensions between members
of the different communities, making outsiders less trustworthy. Following this hypothesis, it
would have been beneficial to have a research assistant from the Toliara region. Unfortunately,
we could not find suitably trained interviewer for the task. Given the tightly-knit nature of the
Toliara community, described as one where 'everyone knows everyone,' having outsiders may
have helped reassure participants about the confidentiality and anonymity of the interview pro-
cess.
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5. CONCLUSION

This research aimed to explore and gain a deeper understanding of the long-term perspectives
of young adults on their experience of engaging as adolescents in extracurricular activities
whilst in an extreme context, in the southern region of Madagascar. We explored the potential
influence of participating in activities on individuals’ basic psychological needs, autonomy,
competence and relatedness, as well as the influence of engagement both during the period of
involvement and over the long term. The present results offer valuable insights into the
significance of these programs for youth living in challenging contexts of development.

On one hand, findings show that for the participants, these programs were valuable as they
support their basic psychological needs of relatedness, competence and autonomy, at the time
of their involvement and also in the long term. Building on the satisfaction of the three basic
psychological needs by giving the opportunity to develop strong and sustained relationships, as
well as use and extend skills within an area of their choice, extracurricular activities also acted
as a protective factor, deterring participants from engaging in risky behaviors, possibly by falling
under negative peer influence, keeping participants engaged, enabling them to invest their time
in something meaningful, then and now. Indeed, this legacy seems to persist over time as
participants still want to build a brighter future for themselves by investing in their education
and do something meaningful, while staying away from risky behaviors. Participants in the
extracurricular activities described this environment as nurturing, allowing them to develop
personal values, fostering personal growth and placing education at the center of attention.
Importantly, their passage in the activities did leave its mark on participants' adults’ lives with
long-term impacts, as they developed long-lasting relationships with their peers, they acquired
cognitive and non-cognitive skills transferable into various contexts, enabling them to take on
new personal projects and sometimes open doors to employment opportunities. Even though,
these results are based on a handful of discourses and cannot be generalised, they still
support the idea that extracurricular programs have a role to play and long-lasting impact in
sustaining youth optimal development in extreme contexts.

On the other hand, findings support the importance for organisation to listen to their
participants as they have valuable insights on their experience in the organisations’ programs.
This input can help organisations in aligning their programs more effectively with participant
needs, thereby enhancing support for their optimal development. Researchers’ teams,
equipped with skills and knowledge, may be of a great support to organisations in this task
(Décarpentrie et &l In Press). Through collaborative efforts, they can collect the necessary data
for the organisation needs while gaining valuable insights that drive scientific advancements
forward.
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Researchers are encouraged to dwell further into these questions and observe quantitatively
the long-term effects of the implication of adolescents in extracurricular programs on their
adults' life in this challenging conditions. It would be important to examine quantitatively the
lasting effect of the participation on the fulfilment of basic psychological needs, the avoidance
of risky behaviors (e.g. alcohol or drug consumption), their social sphere as well as educational
and occupational outcomes. Delving into the possible connections between the needs
satisfaction and the long term avoidance of risky behavior (Zeldman et al.,, 2004) or the
development of specific personal values, could provide insights into the lasting protective role
of extracurricular activities in an extreme context.

In a co-construction perspective, researchers are urged to collaborate with organisations
working closely to the community to better answer their needs. Also, organisations are
encouraged to actively listen to their participants valuable insights to enhance their program.
Local organizations operating within similar contexts can draw inspiration from our
participants' perspectives to enrich their existing programs or aid in the development of new
initiatives within their organizations. International organisation and agencies are encouraged to
listen to the voices of young people regarding their needs. They are prompted to expand the
scope beyond addressing solely physical needs and embrace more comprehensive solutions.
This entails incorporating programs, like art-music and sport among others, that aim to fulfil
youth's psychological needs and sustain youth optimal development.
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Appendix A: methodological precisions

Data collection procedures

The Pl and two research assistants were involved in the interview process. Two interviews
were conducted by the Pl only. One research assistant accompanied the Pl for five interviews.
These seven interviews were conducted face-to-face with the participants. One interview was
conducted over the phone by the Pl and the other research assistant. Interviews were audio
recorded.

The first two interviews were conducted in French only by the PI. Even though, all the
participants were fluent in French, it appeared that there were some limits posed by the French
language in the expression of certain ideas by the participants. Therefore, it was decided to
conduct all the next interviews in French with a simultaneous translation in Malagasy offered by
the research assistants, when necessary. This way, participants had the opportunity to express
themselves in Malagasy whenever they felt like it. This procedure allowed the participant to
validate that the idea that was translated was actually what they meant to say. If translations
were not precise enough, participants would carrect the translation and elaborate, either in

French or in Malagasy.

Analyses specification
This approach sought to anchor the analysis within the cultural context, as seen through
the lens of the Malagasy researcher, while also capitalizing on an outsider's perspective to

better understand the experiences presented by the participants. The disagreements in the
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coding process mainly arose from the cultural lenses of each coder, as they did not share the
same perception of the context. These varying perceptions had an impact on their
comprehension and, consequently, their interpretation of the data. The encounter of these
interpretations substantially enhanced the comprehension of the investigated phenomenon.
Throughout the whole research process, the researchers dedicated time to engage in
deep discussions regarding their values, preconceptions, and inclinations as researchers, in a
self-reflexivity perspective (Tracy, 2010). In these discussions, every coder discussed their own
sense of self, attempting to articulate their identities and how these identities might have
impacted the research pracess, specifically in relation to, but not limited to, the analyses. The
reflections extended beyond the scope of analysis to scrutinize the interview procedures and
the overall project development. Each coder posed guestions to one another in an effort to
encourage deeper contemplation and to further explore the connections that were brought
up. The collaborative analysis process between the two researchers primarily took place online

via a videoconferencing platform, SkypeTM.

Limitations of procedures

The initial two interviews were conducted by a single researcher who lacked proficiency
in Malagasy. This circumstance potentially impacted the data quality due to certain ambiguities
in the participants' discourse that were challenging to clarify. Conseguently, some ideas might
not have been fully expressed, thereby limiting the depth of the discussion. Following an
iterative process, it has then been decided to introduce a second researcher, fluentin

Malagasy, in the interview process for the next six interviews. One researcher was leading the
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interview and the other one was assisting the participants to express themselves in Malagasy, if
they wished to. This support involved direct translation of the participants' responses into
French, allowing the participants to validate and make adjustments to their statements if
necessary. Even though this strategy was time-consuming, both for the participant and for the
research team, it became apparent that this method provided the best opportunity for
participants to fully express and ensure understanding of their experiences. An alternative
approach could have involved training the Malagasy researcher to conduct interviews entirely
in Malagasy, subsequently translating them for analysis. However, this method would have

introduced a different set of limitations (Author1, Author 2, et al., submitted).
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Appendix B: supplementary interview quotations

Supplementary interview quotations are organized in alignment with the various segments of
the results section in the main article.
3.1 Extreme context

“Yes, that's why I'm leaving CITY too, because | don't want to see my class graduating
while | sit here doing nothing. That's why I'm leaving my mother, my brothers, my sisters... |
leave everyone so | don't get married. It's a bit sad, but... But | want to study, especially nursing,
but there's no money for that". P1-Female

“I studied here in CITY for a year after the baccalaureate. But after that, | couldn't go to
OTHER CITY to continue, because it's a bit difficult to go there financially, and that's why |
changed courses”. P3-Male

“I had a friend who got pregnant, but she had an abortion. There is a plant called Aloe
that you boil in water, put in a bottle, and she drank that every morning. But she didn't tell me.
It was for the abortion that she was drinking it. Afterward, | asked her, 'Why are you drinking
this?' She told me she had a stomach ache... Eventually, the abortion was done. After that, she
became sick because of the abortion. She was in a lot of pain but didn't want to tell her
parents, so she left with friends and stayed at their place. Her parents came to pick her up from
our place, so | took them to the friend's house where she was staying. However, she had
already gone to sleep at her boyfriend's place. Her parents didn't know about it. She said she
didn't want to tell them because her mother is mean. | went to her boyfriend's place and found

her in a very bad condition. She had lost a lot of blood. | made her some tea to drink, and then |
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left to sell my phone to get some money and take her to the hospital. At the hospital, the

doctor gave her injections. Then, she continued the treatment.” P2-Female

3.3 Experience of the activity
3.3.1. Relationships

“What | liked about the activity was playing music and having fun with friends”. P4-Male

“I am guite intraverted by nature. | am not the type who will approach someone to talk,
fight, or gossip. But upon joining the activity, | really noticed that | had became much more
open. | was able to make friends. Not only did | notice that | had opened up, but also by
traveling, | was able to discover new places and new ways of living. | was able to bring all that
back into my life. | noticed that since then, | am much more open to others. | don't stay in my
own corner; | approach others more easily”. P5-Female

“When we left the center for the social shelter, it's the coach whao guides and watches
over us. Even aon the way, he tells us to be careful because 'if something bothers you or hurts
you, | am responsible. Yes, because you are still under my responsibility. Because you have not
yet arrived at the center’. But when we returned to the center safe and sound, it's the Miss at
the center who is the person in charge of us, not him. So, the role of Mister is not only to be
our coach but also our general supervisor. He's the one who watches over us. | still see him
today. We are from the same neighborhood”. P1-Female

“Everyane has their own mind, but in the group, we were obliged to be united, even
though we were all very different. We managed to have cohesion to make the group work”, P5-

Female
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“My best friends were in football because they loved foothall, so every time someone
found something related to foothall, they would say, 'Come and see, | found this related to
football”. P7-Male

“The NGO has brought a lot to me, so | raised awareness among my cousins to go there.
Regarding the percentage of those | managed to sensitize to go there, 40% went. To them, |
would say, The NGO is not just about financial help, it's not just about success in terms of
money, but it's truly about developing oneself as a human being, discovering more things,
learning to live with others, discovering more than what you see in your daily life". That's what |
encouraged others to go and see”. P6-Female

“My father was really proud of me. It got to a point where when he was working and
came across flutes or something like that, he would buy them for me. At one point, | had five of
them. Whether it was plastic or wood, my father didn't really understand the difference
between the clarinet and the flute. To him, it was the same. Fach time, he would bring them to
me. Even during the national celebration, if he saw small trumpets being sold, he would bring
those for me too. So, my father was really happy that | was inta music, and he was very proud
of me”. P6-Female

“My parents used to say to me, 'Oh, but you can do something like that, you who seem
so soft”. P5-Female

“Learning to get along well with each other was also difficult. Because it's also about
learning to live together, in the sense that, for example, if someone touches someone else's
belongings, it's learning not to immediately get angry. It's about learning not to get upset and

angry right away about it but to stay calm. It's truly learning to be together because we cannot



1173

1174

1175

1176

1177

1178

1179

1180

1181

1182

1183

1184

1185

1186

1187

1188

1189

1190

1191

1192

1193

1194

Long-term perspectives of extracurricular activities in extreme context -36

be alone on this planet. So, we have to adapt to others and not always be in constant conflict or
get annoyed every time someone does something we don't like”. P6-Female

“l am quite introverted by nature. | am not the type who will approach someone to talk,
fight, or gossip. But upon joining the activity, | really ncticed that | had become much more
open. | was able to make friends. Not only did | notice that | had opened up, but also by
traveling, | was able to discover new places and new ways of living. | was able to bring all that
back into my life. | noticed that since then, | am much more open to others. | don't stay in my

own corner; | approach others more easily”. P5-Female

3.3.2. Learnings

“I would highly recommend going there because, for example, | have friends who play
soccer in the neighborhood, and they play well, but | would suggest to them to go there
because it's more structured. There, they give you exercises, you can progress, not just sell
around the neighborhoad”. P7-Male

“The group leader sets rules that must be followed; internal rules. Also, because he
knows how to animate the group, we have fun with him even if there are rules”. P3-Male

“For example, when | went to Tana (short for Antananarivo, the capital of Madagascar);
the NGO gave me the opportunity to go to Tana. | discovered the capital. There are many more
people there than here. | also realized that there were lots of young people who weren't going
to school and weren't doing anything, and they were falling into prostitution. That motivated me
in life to do everything | could to not become like that. Because | saw that if | did nothing, |

could end up like that. So, it really motivated me to avoid falling into that and pushed me to



1195

1196

1197

1198

1199

1200

1201

1202

1203

1204

1205

1206

1207

1208

1209

1210

1211

1212

1213

1214

1215

1216

Long-term perspectives of extracurricular activities in extreme context -37

work hard, to go to school, and to pursue my studies as far as possible”. P5-Female

“There are many lessons, advice on how to protect the goalkeeper. And in life too. You
have to be serious in what you do, and everything will go very well”. P8-Male

“There are many changes. For example, when we play matches, there are different
mindsets, different teams. We make new friends”. P1-Female

“I came for football, but | discovered several other sports like table tennis, volleyball, and
ping-pong. | didn't know about them at all before. That's where | discovered and learned all

that". P7-Mzle

3.3.3. Responsibilities

“When the supervisor had to be absent, he would ask her to lead some exercises for the
children, for the others. He would oversee that". P7-Male

“For example, it was the first time | was managing young people. It was an opportunity
for me to learn, to improve the management of youth”. P4-Male

“I told our supervisor that during training hours, | had nothing to do. So, | told her that |
would leave the social shelter to teach the little girls or boys, to help our coach. | assisted him
during training”. P1-Female

“As responsible for the uniforms, we were in charge of organizing the uniforms, as well
as conducting inventaries to count how many were available. We also washed the uniforms.
Usually, we were supposed to wash everything together in the center, but there were times
when only a few uniforms were dirty. At that point, we could take them home to wash and then

bring them back”. P6-Female
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“The artistic director was sometimes inspired by a song; he would think, 'Maybe we can
use this song," and propose it to the group. He also asked for their opinions, and sometimes it
was the members themselves who suggested songs. For example, the latest popular songs,
that could also set them apart from other groups, and people will more easily remember them
because of that. They would decide together if they could perform that song or not”. P6-Female

“As a supervisar, every time | want to do something, | ask for their ideas. It's up to me to
plan and organize the ideas they have. We start from their ideas, or if | have an idea, | propose

it to them, and in return, they give their ideas too. We have an exchange of ideas”. P3-Male

3.3.4. Perspectives for the future
“When we left, we created our own group, as a continuation, like we saw that it was

working here and we wanted to improve it even more”. P6-Female

3.3.5. Sense of purpose

“The main goal of the NGO is to give something to do to the youth. Because the youth,
since there's nothing, since there are no activities proposed to them, they get bored and
therefore do whatever. Some engage in prostitution, some misbehave, so the NGO created
activities for the youth to keep them occupied, to have them do something” P5-Female

“In my opinion, it's an NGO that advocates against early pregnancies. Against children
who go out and do nothing, and precisely this boredom often leads them to do more mischief
than they should... [coming here] gives them something to do, to keep busy. | had marching

band rehearsals on Monday, Wednesday, and Saturday. And precisely, these schedules
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corresponded to the hours when | didn't have classes. | didn't have classes on Wednesday, so |
went there. On Saturday too, | didn't have classes, so | went there, in the morning for the
marching band and in the afternoon for theater. Instead of doing nothing and wandering
around the city, | always had a goal, which was to go and engage at the NGO". P6-Female

“I didn't really hang around much anymare, or almost not at all, because | was involved
in an activity. | occupied myself with that instead of just hanging out with others. The others,
more than anything else, led me to mischief. And by doing activities, | distanced myself from all
of that”. P7-Male

“The goal of the center is to provide activities for children, to prevent them from
spending their time outside school hours on the streets, anywhere, or smoking drugs with drug

users. It's important to create activities for them”. P4-Male

3.3.6. Prioritizing education

“In addition to soccer, | also played the piano at the music center. But my teacher asked
me to stop because | was in an exam class. | loved playing the piano, but it bothered me & little
because | was doing it a lot, and | practiced, practiced, practiced to become a professional, but
it was bothering me in relation to my studies. And my teacher advised me to stop playing the
piano because it was disrupting my studies. | didn't have enough time to revise. | was focusing
too much on playing the piano rather than on my studies. That's why | stopped playing the

piano”. P1-Female
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